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Abstract

This research paper examines and explores the undiscovered and critical barriers that restrict
access to higher education for Rohingya high school graduates residing in the refugee camps of
Cox’s Bazar, Bangladesh. The study specifically focuses on the challenges presented by the lack
of formal accredited high school certificates, administrative weakness in the management of
refugee education both NGOs school and Rohingya Community Based High School, and the
absence of travel documentations like national identification card (NID) and passport that
restricts mobility. By applying qualitative methodology, the research utilizes semi-structured
interviews, conducted both face-to-face and through written responses received via email from
high school graduates, and teachers to gather in-depth insights from their experiences and
firsthand information .The findings intends to provide a comprehensive understanding and
recommendation of how these multi-dimensional factors limit higher educational opportunities
for this most marginalized and persecuted Rohingya minority globally. The study is designed to
contribute to the development of policy recommendations and practical interventions to address
these barriers, secondary education development and enabling better higher educational access
and mobility for Rohingya refugee students.

Keywords: Rohingya refugees, higher education access, accreditation barriers, governance
challenges, travel documentation, Lack of legal status, NID, Cox’s Bazar, refugee education,
educational mobility, policy interventions.

Introduction

The Rohingya refugee crisis has significantly obstructed access to higher education that is
creating substantial challenges for students' educational access and development. Rohingya
Community established the community-based high schools to teach Rohingya students with
Myanmar official curriculum after arriving in Bangladesh and that school are led by the
Rohingya community. Thousands of Rohingya high school graduates residing in the refugee
camps of Cox’s Bazar, Bangladesh without getting opportunities to study at universities. Their
dreams for higher education remains ninety-nine point ninety-nine (99.99) percent unattainable
due to a wide range of barriers and restrictions. These include the absence of formal accredited
high school education system, challenges and weakness in the governance of refugee education,
and the lack of travel documentation like national identification card and passport, which
severely restricts educational mobility. These multidimensional issues fundamentally prevent
access to further academic opportunities and limiting the future prospects of youth within this
prolonged marginalized and oppressed Rohingya minority.

Comprehending the root causes and complications of these barriers is the most important factor
for establishing effective policies and support mechanisms that can improve higher educational
pathway for Rohingya refugees.This research study aims to provide a detailed understanding of
the university level educational crisis faced by Rohingya high school graduates by critically



analysing the factors of high school certificates, accreditation deficiencies, administrative
weakness, challenges, and the lack of legal travel documents. This research will contribute to
ongoing discussions surrounding Rohingya refugee education and integration with the insights,
narratives, practical experiences, and firsthand perspectives obtained from it.These will provide
evidence-based recommendations and policy intervention for opening access to higher education
pathway for this displaced and vulnerable population.

Literature Review

There is very limited literature on Rohingya community-based high schools and barriers to
access higher education for Rohingya refugees. However, relevant sources highlight broader
challenges such as governance issues, inadequate infrastructure, restrictive policies, and lack of
travel documents, all contributing to educational deprivation. The Bangladesh government’s
denial of formal, certified education to refugee children, including secondary education and
access to Bangladeshi schools outside the camps, exacerbates this issue according to Human
Rights Watch (2019). This lack of school accreditation negatively impacts in the academic
achievements of these talented, dedicated, hardworking and capable Rohingya students being
unrecognized beyond the refugee context and is formally restricting their opportunities for higher
education.Rohingya students have faced much challenges in accessing higher education due to
longstanding discrimination and systemic racism in Myanmar. Even before the genocide and
mass displacement, these challenges were exacerbated by Myanmar policies and constitution that
have historically excluded the Rohingya from attending universities and securing teaching
designations since 2012,

Access to education for Rohingya refugee students is made very harder by the administrative
challenges, such as policies restrictions and very poor infrastructure. The International Crisis
Group (2020) points out that the management of Bangladesh of the refugee crisis struggles with
inadequate infrastructure and strict education policies, limiting both the quality of education and
the ability of schools to support the growing number of refugee students in camps. One of the big
issue is the lack of travel documents, that limits refugee students from moving freely and
pursuing higher education abroad. According to UNHCR (2024), the lack of legal documents
and recognized status further restricts the opportunities of refugees for higher education. These
barriers are lack of school accreditation, governance problem, and the absence of travel
documents. Therefore, there is an urgent need for policy changes and support to improve
pathways to higher education for Rohingya refugees to be able study in abroad.

Methodology

This study utilizes qualitative research method to gather insights and practical experiences from
Rohingya high school graduates and community-based high school teachers in the Cox’s Bazar
refugee camps. Semi-structured interviews will be the primary data collection method, allowing



for flexible exploration of participants' personal experiences. Interviews will be conducted face-
to-face and via email to accommodate participants’ preferences.

Participants will be selected through purposive sampling to ensure diverse representation of
individuals who have encountered barriers to access higher education. The study will focus on
three key themes: lack of formal accreditation for education, governance challenges in education
management in refugee camps, and the absence of travel documents limiting educational
mobility.The collected data will be evaluated through an interpretive method and mainly
concentrating on uncovering important themes from the interview responses. Additionally,
integrating personal reflections, experience, insights and incorporating direct quotations to
provide an in-depth understanding of the educational challenges faced by Rohingya students.

Discussion
Lack of Accreditation and its Impact on Higher Education Access

The Rohingya refugee crisis has created huge challenges in accessing higher education,
particularly for the thousands of community-based high school graduates who are hungry and
aspiring to pursue higher education. One of the main obstacles is the lack of formal accreditation
for educational programs within the refugee camps, which makes students ineligible for
admission and scholarships to universities. These informal educational institutions were
established by the Rohingya community and operate with Myanmar curriculum without official
recognition from both Bangladeshi government and Myanmar government. Consequently, high
school completion (matriculation) certificates issued by these schools are not acknowledged by
higher education institutions, both within Bangladesh and internationally, hence obstructing
academic progression of students. To resolve this mandatory issue necessitates partnership
initiatives between governmental bodies, international organizations, and the Rohingya
community to develop accredited educational frameworks that align with national and
international standards.

"I am Mr. Kaisayr Husein (Ph.D. Candidate in Political Science and Public Administration,
CEO and Founder of Rohingya Academic Research Institute). As an advocate of Rohingya
students, | have a very big concern for my community. | have witnessed many times that there
are many Rohingya students who are extremely talented, hardworking, dedicated, and equipped
with brilliant perspectives, but unfortunately, they could not get any access to study higher
education due to lack of accredited certificates, legal status, restriction of movement, systematic
violence, persecution, discrimination, apartheid policy, segregation, and many other challenges
in their ancestral land, Arakan, and in the refugee camps of Bangladesh after the 2017 genocidal
operation against the Rohingya community.



- For instance, in the last few years, as a teacher, mentor, and guide to many Rohingya
students at the university level, | have provided many recommendation letters to students
to help them gain admission to universities. A few of them got admission who had
Myanmar Ministery of Education recognized certificates, fortunately, but the majority of
Rohingya students are being rejected by universities due to the lack of accredited
certificates, passports, national ID cards, etc.

- If they had the opportunity to pursue higher education, in 80 years, many of them could
become doctors, engineers, policymakers, scientists, socialists, politicians, authors, and

more within the Rohingya community.” (K. Hussein personal communication, February
2025).

According to Mr K. Husein (personal communication, February 2025), almost every Rohingya
university level student face significant barriers to higher education due to lack of accredited
certificates and legal documentation. This issue deeply concerning that despite their talent,
academic capacity and ambition, many Rohingya students remain locked out of academic
opportunities due to bureaucratic and discriminatory policy. This reality is composed with the
intersection of education, human rights, and statelessness and it raises critical questions about the
role of the international community in revolving these inequities. The testimony of Mr Kaisayr
reveals that lack of accredited certificates, legal identity documents, and official recognition
extremely restricts the educational prospects of Rohingya students. These obstacles are not only
administrative hindrances but are rooted in a broader history of persecution, statelessness, and
systemic exclusion. In Myanmar, the Rohingya have long been denied citizenship and access to
higher education, and in refugee camps in Bangladesh, their right to pursue higher education
remains heavily restricted.

The situation of Rohingya students is connected with extensive patterns of educational
marginalization faced by stateless and refugee populations worldwide according to an academic
standpoint. Research on refugee education consistently points out that documentation
requirements criteria, language barriers, financial instability, and anti-immigrant policies create
major blockades to higher education (Dryden-Peterson, 2017). However, the Rohingya case is
particularly severe due to the historical denial of their identity and rights by the Myanmar
government. Those students with academic potential struggle to get recognition in national and
international education systems even without having legal status because they have come to
understand the importance of higher education for their community empowerment. One of the
most fascinating aspects of the interview was the hidden talents within the Rohingya student
population. Mr. Kaisayr asserts that with access to quality education, these students could have
emerged as doctors, engineers, scientist, politicians, historians, policymakers, change makers and
scholars over the eight decades underscored a critical insight. This projection not only tell the
intellectual capacity within the community but also signified the profound long-term
implications of investing in Rohingya education. Education is a transformative foundation
capable of reshaping the prevailing narratives, eradicating bias, eliminating discrimination, and



empowering marginalized communities with the vital resources to assert their rights and
contribute meaningfully to their community and to the world.

The right to access higher education is recognized as fundamental under international law and
that guarantee equal opportunities based on merit and without any kind of discrimination. Article
26 of the Universal Declaration of Human Rights states: "Everyone has the right to education
and higher education shall be equally accessible to all on the basis of merit" according to (UN.)
Similarly, Article 13 of the International Covenant on Economic, Social and Cultural Rights
recognizes the right of everyone to education clearly proves that higher education shall be made
equally accessible to all, on the basis of capacity through appropriate means according to
(OHCHR). Although thousands of Rohingya refugee students are fully capable of studying at
universities in different fields of studies, they lack opportunities because they are not recognized
as refugees in Bangladesh. Instead, they are officially registered as Forcibly Displaced Myanmar
Nationals (FDMN). Bangladesh did not sign the 1951 UN Refugee Convention; therefore, it has
an exception not to provide refugee rights to Rohingya refugees. Regardless of the signatory
status of the 1951 Refugee Convention, as human beings, Rohingya refugee students should have
access to higher education and enjoy fundamental rights.

" My name is Mohammed Raiz and | successfully completed my high school education in
the academic year 2022-2023. Despite facing several challenges throughout my high
school academic journey, | never gave up on pursuing my education. Although | have
always dreamed of continuing my studies at the university, after completing my high
school education, | found myself feeling hopeless and dreamless due to financial
problems. | don't have a passport and recognized high school certificate. However, |
dream to pursue higher education. If the government of Bangladesh were to provide
access to higher education and travel documents, | would be able to continue my
education and pursue my dreams. | sincerely hope that the Bangladesh government and
international governments will offer us these opportunities to fulfill my dream and those
of many other students like me.” ( M.Raiz, personal communication, February 2025).

The story of Raiz is a clear message of the struggles faced by the thousands of Rohingya students.
Despite his determination and dreams, his future is hanging in uncertainty due to the absence of
official educational documents and financial support.His words showcases the aspirations of
many young refugees who are eager to study higher education and achieve a better future. His
appeal draws attention to an entire generation at lost being deprived of university level
educational opportunities unless meaningful policy transformations are implemented to ensure
access to higher education.

"My name is Mamtaj Ullah and I am 21 years old Rohingya genocide survivor.l completed my
matriculation from Rohingya Community Development Campaign (RCDC) in 2022, but I
couldn't continue my higher education due to the lack of higher education opportunities in the
camp. | tried for almost three years to pursue further education through Bangladeshi colleges,



but I still find myself in the same place. | can't continue my higher education because | have no
identity card or documents that are accepted by Bangladeshi colleges or any universities. The
Bangladesh government has restricted us from enrolling in their colleges or universities. Even
the certificates given by camp-based community high schools aren't accepted by many online
institutes because the certificates aren't authorized by any formally recognized school or
government. As a refugee youth, | often feel like education is a privilege for others, not for us."”
(Ullah, personal communication, February 2025).

Due to the lack of official documentation and the non-recognition of education certificates issued
by camp-based educational institutions, Mamtaj Ullah shared his practical experience of the
barriers he faced while attempting to seek admission to universities.The Rohingya young
refugees face obstacles in navigating legal and institutional structure that require formal
identification and accreditation status of their educational documents is underscored by this
situation. Despite the three years’ persistent efforts of Mamtaj Ullah to pursue higher education,
the absence of recognized qualifications and the restrictive policies in Bangladesh regarding
refugees’ access to educational opportunities leave him excluded from attending university. This
points out a critical gap in international refugee policy and education law, where the lack of legal
identity and recognized qualifications perpetuates educational injustice.

"My name is Muhammad Ismail, and | am 21 years old. | passed matriculation in 2022
from Community-Based New Moon High School. My goal is to be a professor by
completing a Bachelor’s, Master’s, and Ph.D. However, due to the lack of an accredited
certificate, passport, and administrative restrictions, barriers have been created that
prevent me from fulfilling my dream.” (Ismail, personal communication, February 2025).

The journey of Mohammed Ismail is both inspiring and heartbreaking. At just 21, Ismail has
already set his determination on a big goal that is becoming a professor. His educational journey
began with completing his matriculation from Community-Based New Moon High School in
2022 which is a notable achievement for him being a refugee. The dream of Ismail of pursuing a
Bachelor's, Master's, and eventually a Ph.D. is something that many take for granted. However,
for him, it's a dream mixed with obstacles that seem almost impossible. His goal of becoming a
professor is not just a personal ambition but also a vision for his community. The lack of an
accredited certificate, passport, and the governmental barriers he faces because of his
unrecognized refugee status create a complex issue that prevent him from moving forward in his
academic journey. These barriers are not just administrative but deeply tied to his identity as a
Rohingya refugee. Many Rohingya young refugees like Ismail face problem to prove their
qualifications without accredited certificates, English proficiency test score and passport. This
issue is both administrative and political restrictions that often leave them stuck in limbo and
make them disabled despite having all the organs systematically. It’s a solid proof that how the
lack of proper documentation can completely limit the potential of a person not just academically,
but in every angle of their life.



- " 1 am Abdur Rahman and | am a 19 years old Rohingya student.I completed my
matriculation from a community-based school, but the certificates are not accepted by
international universities for higher studies because the school is not recognized by any
government or accreditation commission. In 2017, a genocidal operation forced us to flee
from Myanmar to the nearest country, Bangladesh. Since taking refuge in Bangladesh,
we have encountered numerous challenges in accessing formal education.”(A. Rahman,
personal communication, February 2025).

The personal experience of Abdur Rahman is the experience of thousands of Rohingya refugee
students who are particularly facing the barriers due to the lack of recognition for community-
based schools. His experience demonstrates documentations issue that affecting negatively
Rohingya students who are committed to pursue higher education and they are denied access to
accredited certification. This lack of recognition prevents them from applying to international
universities and ignoring their academic and professional prospects. The current education
system for Rohingya refugees in Bangladesh is largely informal hence there is no pathways to
accredited higher education. Rohingya students are systematically excluded from formal
academic progression despite having the intellectual capacity and motivation to succeed. The
testimony of Abdur Rahman demands the immediate need for international advocacy and policy
amendments. The host country Bangladesh should collaborate with international actors to
establish accredited educational programs for persecuted Rohingya community and it will be a
possible solution. Additionally, international universities should consider offering special and
flexible admission pathways for Rohingya refugee students by identifying their unique
challenges and educational backgrounds. Without taking such measures, Rohingya students will
continue to face an unfair educational deprivation that prevents them from contributing to their
community and globally in meaningful ways.

The alternative certification mechanisms must be explored to allow Rohingya students to
validate their academic achievements. Universities, INGOs, NGOs, and international
communities could collaborate to develop alternative education pathways including international
scholarships, and refugee education programs that do not require state-issued documents.
Furthermore, advocacy efforts should work for policy and system change that recognize stateless
students and enable them to enroll in higher education institutions without rigid nationality
requirements.

Governance Challenges in Education Management in Refugee Camps

Governance challenges in education management within refugee camps of Cox’'s Bazar is a
complex set of obstacles, especially regarding Rohingya community-based high schools. One of
the foundational challenge is the lack of formal recognition of certificates and accreditation of
these schools, as they operate without the official approval of both Myanmar and government of
Bangladesh. Although these communities based high schools use the official curriculum of the
Ministry of Education of Myanmar, these schools are not recognized by any government or



educational organization because they are established and led by Rohingya refugee community.
In Bangladesh, Rohingya high schools are neither formally recognized nor allowed to offer
nationally accredited curricula that preventing students from obtaining certified and recognized
qualifications that are mandatory requirements for university admission. Furthermore, the
education that NGOs are providing from KG to grade 10 with Myanmar curriculum in
collaboration with UNICEF are not effective as they don't hire qualified teachers and education
management system is very poor.

Additionally, governance structures within the camps always lack transparency and efficiency
because there are multiple stakeholders, including international organizations, and NGOs that
share different levels of influence over educational policies. The absence of a centralized
governing authority gives rise to significant discrepancies in resource distribution, pedagogical
training standards, and the advancement of educational infrastructure for NGOs learning centers.
The NGOs that provide education are dependent on non-state actors for funding and
administration that exacerbates governance issues, while community based high school collect
small amount of fee from the caregivers of students. Another prominent governance challenge is
the lack of coordination between camp-based high schools and Bangladeshi and international
higher education institutions to create the higher educational pathway for high school graduates.

"The government does not allow the Bangladeshi curriculum, online learning is almost
impossible due to the limitation of internet connection, and there is no clear path for
higher education."(J. Khan, personal communication, February 2025).

The restrictions on the Bangladeshi curriculum and limited internet access create an environment
where formal education remains inaccessible. These limitations not only restrict academic
growth but also keep them dependent and lack opportunities for future enhancement. The
prohibition of the Bangladeshi curriculum is considerable as the refugee are originally from
Myanmar and they need to return to their country however it denies Rohingya students the
opportunity to integrate into the education system of the host country. The government of
Bangladesh need to collaborate with Myanmar government to establish a Myanmar Education
Official Examination Board within the refugee camps so that the students will receive recognized
certification. Furthermore, the lack of reliable internet access mainly restricts online learning
otherwise that could have been an alternative pathway for education. In this digital age where
education has revolutionized learning across the world, however Rohingya students are left
behind due to , poor internet connection, infrastructural and policy limitations. Even when online
courses are available, unable to access them consistently means students cannot develop essential
skills and earn recognized qualifications.

"My name is Mr Noje Moullah, a community-based high school teacher. Rohingya
students who have completed Grade 12 in the world’s largest refugee camp face immense
challenges in pursuing higher education. One of the biggest obstacles is that refugee
identification documents and high school certificates are not accepted for university



enrollment, making it nearly impossible for them to pursue higher education. Another
challenge is that some NGOs provide primary, middle and limited secondary-level
education, but they are not systemic education programs, as there are not enough
materials, no laboratories, no skilled teachers, and no rules and regulations. Many
requirements are absent for the development of education in the camps because they are
restricted by the government. Additionally, as refugees, we have no stable sources of
income, which means we cannot afford the costs of higher education for our children. As
a result, many of them are forced into child labor instead of continuing their studies.” ('N.
Moullah, personal communication, February 2025).

The statement of Mr Noje Moullah describes the structural educational restrictions faced by
Rohingya students in refugee camps and furthermore emphasizes the lack of access to higher
education due to host government restrictive policies, unrecognized educational documentations,
and financial problem. His practical experience showcases the systemic inequalities that prevent
these students from reaching their academic potential. Excluding Rohingya young refugee
student from getting university admission due to documentation issues is denying their right to
build a future for themselves and for the world around them. The deprivation of a formalized and
accredited secondary education system, qualified teachers, and essential resources further
aggravates the educational situations and makes it more difficult for students to gain quality
Furthermore, the quotation reveals a persistent suffering situation due to financial instability.
Without access to education, refugee youth face limited opportunities and are often forced into
labor instead of learning. This claims that education is not just about knowledge but also a strong
foundation to empowerment and long-term stability. If these barriers remain unaddressed, entire
generations will remain trapped in poverty and exclusion from the developed global communities.

Mr. Mohammed Solim is a NGO secondary school teacher in the Cox’s Bazar education sector
and has provided a critical examination of the problems facing in the classroom based on his
daily experiences. He states that "the education provided by NGOs to Rohingya refugees, from
primary to secondary, is ineffective, and students do not like it because the organizations are
more focused on business than actual education. These organizations do not hire qualified
teachers and fail to provide essential resources such as laboratories. Actually, they focus on
organizational documentation more than providing real education.”(M. Solim, personal interview,
February 2025). In the current education system, his daily observations expose critical
deficiencies particularly the prioritization of organizational documentary and administrative
procedures over effective education.

He raises a dominant issue is the failure of NGOs to hire qualified teachers and provide subject
based teacher and vital resources such as laboratories.Due to the absence of subject based
professional educators and well-equip educational infrastructure teachers negatively affect
student engagement and purpose.Many students face difficulties in obtaining meaningful
knowledge and practical value from their educational experiences which result low attendance
and diminished motivation.According to daily experiences of Solim, he suggests that improving



refugee education requires hiring qualified educators, forming a robust supervisory board within
the Rohingya community, and promote collaboration with Bangladeshi government schools.
Such reforms would support to create an education system that is both sustainable and align to
the needs of refugee students, rather than one that only meets compliance mandates.

" My name is Mr Mohammed Rofique, a community based-high school teacher.
Community-based school teaching hours are from 6:00 to 8:00 a.m. and 4:00 to 6:00 p.m.
because there is no permission to teach between 8:00 a.m. and 4:00 p.m., as that time is
designated for NGO schools. There are no formal salaries for community-based school
teachers. They collect some monthly fee from students' guardians, but it is not enough. If
there were a way to provide them with salaries, it would be much better. Community-
based schools face many challenges. In the morning and evening, proper teaching is
difficult due to the lack of electricity, light bulbs, benches, and adequate learning
materials. Moreover, our school is not recognized by any government. We teach with
Myanmar official curriculum. Additionally, many students struggle to afford textbooks
and exercise books, as not all of them are financially stable. And students don't get any
opportunity to study higher education after completing their high school.”"( M. Rofique,
personal communication, February 2025).

According to M. Rofique, the difficulties faced by community-based schools in terms of
restricted teaching hours, lack of financial support, and insufficient educational resources is his
daily experiences as a teacher. The prohibition of teaching hours formally in daytime limits the
access of students to proper education. Additionally, lack of classroom materials such as
electricity and light bulbs further make worse learning conditions. The official curriculum of the
Ministry of Education of Myanmar is being teaching in these schools but it still remained
unrecognized by the government that ruin the future prospects of students as they are unable to
pursue higher education and get formal employment. A major issue is the financial instability
affecting both teachers and students. Without formal salaries, teachers depend on monthly fee
contributions from the guardians of students and at the same time, many students struggle to
afford textbooks and exercise books.

The improvement of these conditions require structural interventions. Formal recognition and
accreditation of community-based schools would provide students with better academic and
professional opportunities. Establishing sustainable funding mechanisms through government
support, NGO assistance and external donors is essential to ensuring that community-based
school teachers receive fair and consistent compensation. Additionally, to improve the school’s
infrastructure and required equipment’s like benches, electricity, computer, laboratories need
support from both government and NGOs. This resourceful classroom would enhance the overall
education for the these traumatized and oppressed refugee students. Furthermore, the
implementation of scholarship programs for higher education opportunities would be a
revolutionary move for the academic, social and professional development for Rohingya high
school graduates.



In the Rohingya refugee camps of Bangladesh, the Rohingya community teachers established
several community schools such as Life Destination High School, New Moon Community High
School, Kayapuri High School, Life, Bright Future High School, Building Hope High School,
Future Dream High School, Full Moon High School, Wisdom Tree High School, and so on.
From these schools, many Rohingya students completed Class 10 (equivalent to Grade 12) under
Myanmar's old curriculum, which marks high school completion, before 2023, while others
completed higher secondary school (Grade 12) under the new curriculum and received
certificates. However, their certificates are not accepted by any university, which has limited
higher educational pathways. Rohingya students remain at camps after completing high school,
as they lack further opportunities for higher education. Their goals remain unfulfilled and that
often force them into unproductive activities. As a consequence, they engage in jobs with little
salaries and travel to Malaysia, Thailand, and Indonesia through risky sea journeys by boat.

"To solve these problems, community-based high schools need more support, legal
recognition, and inclusion in an accredited education system. International organizations
and human rights groups must advocate for policies that allow Rohingya students to
receive proper education.” (J. Khan, personal communication, February 2025).

The statement of Mr Juhar Khan emphasizes the education system should reform to address the
challenges faced by Rohingya students. Community-based high schools are the most respected in
Rohingya community and play an important role in providing education within the refugee
camps but they still lack proper support, legal recognition, and accreditation. International
organizations and human rights groups have a moral responsibility to advocate for institutional
reforms that allow Rohingya students access to quality education. This advocacy must work for
legal recognition of community-based schools and work towards establishing an accredited
system that ensures students receive standard education, recognized both locally and
internationally.

Additionally, community-based schools require financial and infrastructural support. Many of
these schools operate with limited resources, untrained teachers, and insufficient educational
materials. Establishment of an accredited education system will not only benefit individual
students but also uplift the whole Rohingya community. Education is an inalienable human right,
and its deprivation among Rohingya refugee students lead to poverty, social and financial
instability and structural marginalization. Granting legal recognition and institutional support to
community-based high schools would enable the international community to prepare Rohingya
young people with the requisite knowledge and competencies for personal and academic growth.
This would also enhance their self-sufficiency, resilience, and socio-economic mobility and
eventually enabling their incorporation into broader educational and professional foundations.



Absence of Travel Documents and Its Impact on Educational Mobility

The absence of travel documents critically restricts the educational mobility of Rohingya
students in refugee camps of Cox's Bazar, Bangladesh, and obstructing their access to both
national and international higher education opportunities. Statelessness and lack of recognized
identification make these students ineligible to get admission into higher education institute.As
the admission processes of universities usually require official documentation that they do not
possess (UNHCR, 2019). This documentation issues deprive the Rohingya young refugees'
academic ambitions but also promotes marginalization within their community.To overcome
these challenges necessitates coordinated efforts to develop alternative documentation pathways
and flexible admission policies and ensuring that displaced students can pursue their educational
goals without administrative restrictions (UNHCR, 2019).

"My name is Mohammed Shu Haif, and | am 23 years old. | was a second-year university
student at a university in my homeland. From my childhood, | have been dreaming of
becoming a doctor, so | studied very hard to make my dreams come true. In 2022, |
passed my matriculation with a high rank and crossed all the requirements to study in my
dreamed field (MBBS) in Myanmar. Then | applied for it, but because of being a
Rohingya and not having a national identity, they rejected my application and gave me
admission in an undesired field (Bachelor in English Literature) at a university." (M. Shu
Haif, personal interview, February 2025)

The narrative of Mohammed Shu Haif proves that the educational discrimination officially faced
by Rohingya students in Rakhine State of Myanmar. Despite his academic excellence and dream
to pursue a medical degree (MBBS), the ethnic discrimination obstructed his educational and
professional goal. The Rohingya Muslim minority has long been subjected to state-sponsored
discrimination, segregation and a system of apartheid-like discrimination (Amnesty International,
2017). This kind of governmental discrimination happening in all sectors including education
and the reason why Rohingya students are often denied access to higher education opportunities.
Reports indicate that Rohingya community students face obstacles from different sides in
accessing education and being denied the opportunity to pursue higher studies (Al Jazeera, 2014).
The denial of citizenship of Rohingya community is the root cause to these challenges and
barriers.They are systematically excluded from various societal benefits including higher
education due to the lack of recognized national identity.

As the civil war started between the Arakan rebel group AA and the Myanmar military on 13th
November 2023, all the ways to the university were being closed, and firing started becoming
stronger day by day. The Arakan Army (AA) kicked Shu Haif and his family out of his house
and village and started committing genocide again, similar to the genocidal operations that
occurred in 2017 by the Myanmar government. In 2024, they decided to leave the country and
fled to Bangladesh for safety. With the assistance of the Bangladesh government and UNHCR,
they were registered in a refugee camp as new arrivals.



- "l am still searching here for the opportunity to complete my higher education. | have
applied to many universities and colleges here. Whenever | apply for my higher studies,
they ask for a passport, visa, and other travel documents” (M. Shu Haif, personal
interview, February 2025).

Higher ducational opportunities are completely not available in the refugee camps of Cox's
Bazar, Bangladesh.The policy of universities and colleges require official documentation such as
passports and visas but Rohingya refugee lack these documents. Rohingya refugee students
remain determined to pursue their academic goals after facing these systemic barriers.They have
applied to different institutions in Bangladesh, and abroad but they can't fulfill the universities
requirements. Although, Shu Haif has Myanmar Ministery of Education recognized certificates
but he lacks travel documents and national identity that prevent him from pursuing higher
education.

- "My name is Anowar Shah and | am twenty-two years old. | wanted to be a successful
entrepreneur, but now I don’t have access to fulfill my dream due to being a persecuted
Rohingya refugee. Despite this, I remain committed and eager to continue my higher
education. However, the barriers | have faced with certificate validation, passport, and
financial aid for about 8 years have prevented me from being accepted into any
international college and university." (A. Shah, personal interview, February 2025).

The journey of Anowar Shah expresses the reality that many Rohingya high school graduates
face and experience barriers. He was Born and raised in Kyaw Aung Daung, a village in Arakan
State of Myanmar and he had aspirations of becoming a successful entrepreneur. However, his
dreams were shattered by the 2017 genocide against the Rohingya community that forced him
and many others to flee to Bangladesh for safety. Anowar is encountering many barriers
including lack of recognition for his prior education and difficulties in obtaining essential travel
documents such as passports, and financial inability that preventing him from accessing higher
education abroad.Anowar remains steadfast in his commitment to education despite the
challenges he faces. He recognizes it as a transformative force capable of changing entire
communities. However, accreditation and national identity gaps present the biggest challenge for
Rohingya students. They completed their high school education in community-based high
schools within the refugee camps which are not formally recognized by the Bangladesh
government or international accrediting commission. As a consequence, their academic
qualifications are often considered invalid that is preventing them from gaining admission to
higher education. Another most critical barrier is the absence of passport and visa.Even when
scholarship opportunities become available, these students become ineligible due to the absence
of legal travel documentation, which significantly limiting their prospects for academic and
professional advancement.



"The biggest challenges are the lack of accreditation, complicated education policies,
and the absence of travel documents.”(J. Khan, personal communication, February 2025).

According to Mr Juhar Khan, principal of Future Dream High School, the lack of accreditation
means that education of Rohingya students is not officially recognized that is making nearly
impossible for them to access higher education or employment opportunities. This personal
testimony accentuates how restrictive policies prevent Rohingya students from obtaining valid
certificates.Furthermore, without travel documents, even those who qualify for scholarships
abroad are unable to leave the camps.

- "My name is Mohammed Amin, a 22-year-old, and | completed my high school in the
academic year 2022-2023 from Ideal Private High School. Young Rohingya students like
me in the refugee camps face a lot of challenges in accessing higher education. Those
who completed their matriculation exams in Myanmar before 2017 have accredited
certificates from the Ministry of Education but lack passports to pursue further studies.
Meanwhile, students who graduated from community-based schools in the camps
received certificates; however, those certificates are not accredited by the government.
Due to the lack of travel documents like passports and recognized qualifications, we
Rohingya students are unable to achieve our dreams.” (M. Amin, personal interview,
February 2025).

The Rohingya students in refugee camps face institutional barriers to higher education, which is
due to unrecognized refugee status and statelessness. Rohingya young people are denied the
fundamental right to higher education just because their certificates lack governmental
accreditation and they do not have passport despite have dreams and determination. The entire
generation is leaving behind without access to career opportunities and even further isolating
them from the global academic community. Those who completed their matriculation before
2017 are at a slight advantage, as their certificates are accredited, however they remained in the
refugee camps without getting any opportunities due to the lack of passport. The students who
received certificates from community based high school are not recognized and accept by any
university. This lack of educational recognition has far-reaching consequences. Without higher
education these thousands of young Rohingya are left with limited career goals and forcing them
into unskilled labor or entire rely on on small amount of humanitarian assistance. Additionally,
the absence of higher educational opportunities creates frustration and hopelessness among the
youth that potentially contributing to social tensions and prompting them to take illegal sea
journeys to Malaysia, Thailand, and Indonesia by boat. Moreover, this circumstance forces many
youths to engage in early marriage as they lack opportunities to engage in productive activities.



Conclusion

To overcome these barriers for higher education for Rohingya high school graduates in Cox’s
Bazar, a comprehensive and strategic approach is very important to addresses accreditation gaps,
governance challenges, and mobility restrictions. The lack of formal recognition of educational
qualifications, restrictive policies, and the absence of travel documentation collectively block the
academic and career aspirations of Rohingya qualified students. This study provides qualitative
insights and experiences into these structural challenges, clarifying the urgent need for
governmental adjustments and institutional support. By addressing these gaps, stakeholders
including governments, international organizations, and academic institutions can create
inclusive educational pathways that empower Rohingya qualified university level students and
contribute to their long-term self-sufficiency and social integration (Shohel, 2020; UNICEF,
2020; UNHCR, 2022).

Recommendations

A multi-dimensional approach is essential to address the barriers that are preventing Rohingya
high school graduates in Cox’s Bazar from accessing higher education. First, the Government of
Bangladesh, in collaboration with UN agencies and academic institutions, should recognize and
accredit the Myanmar Curriculum (MC) teach in both Community-Based high school and NGOs
school to enable graduates to pursue higher education at international universities.It is essential
to establish formal accreditation for high school education within the camps and guaranteeing
international recognition of their qualifications. The global universities should establish
equivalency systems and at the same time NGOs and education advocates should raise concerns
for policy reforms that grant formal recognized certifications.

Strengthening governance is also crucial and compulsory. A transparent and accountable
education management structure should be developed and allow Rohingya educators to
participate in decision-making. Providing financial and technical support from NGOs and
international organizations can improve infrastructure, teacher training, and resource availability.
Additionally, addressing mobility restrictions is the most important factor. The government
should introduce structured legal provisions for issuing temporary travel permits to Rohingya
students, while international actors advocate for flexible visa policies and regional and
international higher education opportunities.

- International collaboration is a fundamental key to sustainable and long-term higher
educational solutions. Advocacy and diplomatic efforts should work on ensuring
Myanmar acknowledges Rohingya education documents as part of long-term repatriation
plans. The solutions must include international collaboration to establish accredited
education programs within the camps, provide scholarships, admission and advocate for
policy transformation that recognize refugee documentation for higher



education.Simultaneously, research institutions and human rights organizations must
continue documenting educational challenges and advocating for policy amendments.

Successfully implementing these recommendations demand coordinated efforts from government
of Bangladesh, global governments, international organizations, and education providers.
Ensuring Rohingya students have access to accredited, high-quality education is not only a
humanitarian responsibility but also a mandatory step toward their empowerment, self-reliance,
community development and long-term stability.
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